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GOAL ORIENTATIONS IN THE CONTEXT OF
HUMAN SUBJECTIVITY

Monika Trzebiska®

Abstract
The purpose of this article is to present goal otéions in terms of manifestations of human subjieg.
Subjectivity is a collection of attributes that meakperson influence the way of his or her ownoasti These
attributes belong to the cognitive, emotional, watibnal, and executive spheres. Goal orientat®a good
example of a complex construct, covering all trgdeeres. Goal orientation is a way in which an uidiial
interprets, evaluates and reacts to achievemenasdns. Four goal orientations are distinguishéshrning
orientation, avoidance orientation, self-enhancagp orientation and self-defeating ego orientatibhey are a
combination of two forms of achievement motivafagrproach and avoidance) and two orientations urttier
competence definition adopted by subject — egduautent and task involvement.
The article presents the possibilities of conclgdim subjectivity on the basis of the structurgal
orientations and analyses the opportunities andstamts related to regarding the goal orientaticas
manifestations of subjectivity.
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Introduction

Defining and operationalization of subjectivity stitute an unquestionable challenge.
Problems with the definition of subjectivity traat# into problems with studying them.
Subjectivity, defined mostly as a set of attributean be studied by identifying and
understanding these attributes. Since subjectiistymanifested, among others, in the
cognitive, motivational, and executive spheresyfdawicz, 2008), it is worth looking for
constructs covering all these areas. One exammeddf a construct may be goal orientation.
The developing trend of research on motivationedraations provides a number of important
characteristics and research tools that can beingbd study of subjectivity.

The purpose of this article is to present goalrdagon in terms of manifestations of
subjectivity. The article starts with the definriof subjectivity adopted by the author. Then it
presents a selection of the most significant stutiehe field of goal orientation. In the next
part, the opportunities and constraints related régarding the goal orientation as
manifestations of subjectivity are examined andpihgsibilities of concluding on subjectivity
on the basis of the structure of goal orientatienpaesented.

The Essence of Subjectivity

The category of subject is quite often identifiedlma human being - a man who
exists and who acts. Where there are several grepahat make up this ‘existence’ and
‘action’, subject provides integration and subs&trir synthesis. In the process of subject’'s
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cognition, we are dealing with these specific props while subject is located, it is hiding
beyond them or it manifests via them. However, rtfesst complete manifestation is through
action. Subject is therefore the source of its @epees and activities, it fulfils them and
manages them (Majczyna, 2000). The nature of sulgexharacterized by such properties as
concreteness, individuality, separation, autonomythorship, temporality, integrity and
originality, and thus the unity and uniquenessutijact (Majczyna, 2000).

Subjectivity is a collection of attributes that neak person influence the way of his or
her own actions (Jarymowicz, 2008). The developneésubjectivity is related to the man’s
ability to cognize himself and the developing delbwledge and self-awareness. Self-
knowledge and self-awareness make adopting atsittm&ard oneself possible, articulating
intentions to change oneself possible. The complericcuracy and thoroughness of self-
knowledge may be different, so that objectives peisby subject may be implied by its
different areas and aspects. Self-knowledge anftagereness are manifestations of
subjectivity in the area of cognition — they armamg others, ways to make one’s identity
more complete. They may also be used to build #&reld visions of self (Jarymowicz,
2008).

Human subjectivity is manifested not just in thegmitive sphere, but also in the
emotional, motivational, and executive ones (Jawyiop, 2008). In the emotional and
motivational sphere it allows for assessments tfasel the world, defining the criteria of
good and evil, guiding by one’s own will in makimigcisions, formulating objectives and
plans and anticipating their consequences. In xleewdive sphere, in turn, manifestations of
subjectivity may include the ability to self-conitieind perpetration, managing self and one’s
development, and responsibility for one’s own awi@arymowicz, 2008).

Achieving the status of subjectivity depends on tlewvelopment of intellectual
capacities, thus enabling transgressions thatesigmed to increase personality, manifested,
among others, by deepening self-awareness andcadlfel (cognitive and causal)
(Jarymowicz, 2008). Personality fundamentals aldmivons of the subject, which consists of,
among others, increasing motivation.

One of the manifestations of subjectivity couldtaely be a goal orientation — a
construct in the field of psychology of motivatidhat contains not just motivational
components, but also cognitive, emotional, exeey@wnd social ones.

Goal Orientations - Characteristics

Goal orientations concepts have grown on the basisresearch on learned
helplessness and achievement motivation in childfeschool age (Dweck, 1975; Nicholls,
1975, 1984). Dweck (1975, 1986) found that chilgreho do not differ in abilities, reacted in
a different way to failures at school. Some chidieehaved in an adaptive way — they
attributed failure to insufficient effort (while nmaaining it or intensifying it), tackled
successive challenges, had positive expectatiotiserCchildren, however, adopted non-
adaptive pattern of behaviour — they treated failas a result of lack of competence, they
avoided challenges, decreased their endurance &od, evhile maintaining negative
expectations.

At the same time, Nicholls (1975), while analyzingptivation of achievements
amongst pupils and levels of personal goals, digtlahat they define success differently.
Some define it in relation to their previous ackieents, whilst others take achievements and
level of performance of others as a benchmark.
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The analysis of research results, which were #séslfor distinguishing two groups of
students: focused on assessments and on the lgarooess, leads to similar conclusions
(Eison, 1979 cited in Payne, Youngcourt and Beauy®007; Eison, 1981).

Currently it is believed that the implicit theoriesintelligence operating in the field
of knowledge (Dweck, 1986; Elliott and Dweck, 198&) responsible for the above-
mentioned differences in the way of defining thgeotives, responding to success or failure,
or for accepting certain goal orientation. Theseotles, which normally operate at the
preconscious level, are the cognitive structureghvplay an important role in directing and
shaping human behaviour. Taking into account theerosn of the implicit theory of
intelligence, humans can be divided into incremeatad entity theorists (Dweck, 1986,
1991). Entity theorists believe that intelligensefixed and immutable, while incremental
theorists believe that intelligence and competecae be developed through efforts one
undertakes.

Nicholls (1984), in turn, attributes the differesde the used goal orientations to the
concept of abilities adopted by subject. The fitess differentiated one, states that an
individual determines the level of current capasitand the difficulty of the task by reference
to its current knowledge and level of performan&ecording to the other, differentiated
concept, an individual identifies those propertresomparison to other people - members of
the normative group. When a man describes his dagsm relation to himself, the perceived
difficulty of the task is directly proportional tine probability of failure in this task. At the
same time, the more difficult the task is and therareffort it requires, the higher the level of
competence felt after reaching success. When degfian individual’'s capacities compared to
the normative group, the difficulty of the taskdstermined based on the performance level of
others. An individual experiences the high levelcompetence if the execution of the task
takes less time, is of better quality and requiss effort than that of other persons.

The consequence of an individual's acceptationna of the theories of intelligence
(Dweck, 1986) or the concept of abilities (Nichpll984) is the goal orientation that is
relevant to it. When a man is looking for an oppoity to demonstrate skills in relation to
members of the normative group, it reflects the egeentation, also known as the
performance orientation (Elliott i Dweck, 1988). ellego orientation is more likely to be
adopted by entity theorists. However, if an indiatidefines its skills by comparing to itself,
we are talking about task orientation, in otheaglalso known as learning orientation (Elliott
and Dweck, 1988), or mastery orientation (Ames amcher, 1988). This orientation is
consistent with the definition of intelligence bgiacknowledged by incremental theorists.

Ego orientation and task orientation, though itlitiaegarded as the ends of one
continuum, are independent from each other andeparate dimensions (Ames and Archer,
1988). Although the ego orientation and task oatoh allowed for accurate differentiation
of people with respect to tasks they preferred,réselts suggested a need for an additional
distinction within the ego orientation. The esseatego orientation is to direct attention to
oneself and to how others perceive us, to involvgrnresocial comparison and assessment of
competence in relation to standards (Skaalvik, 19%has been proven, however, that this
orientation is not homogeneous. But within it, tether, different with the quality of the
manifestations and the goals pursued may be disthgd. (Skaalvik, Valas and Sletta, 1994,
cited in Skaalvik, 1997; VandeWalle, 1997). Thef-sehancing ego orientation is an
orientation, which focuses on being the best arel dbsire to demonstrate one’s own
competence. The self-defeating ego orientatiom@acterized by avoiding demonstration of
low competence and avoiding environment’s negat@actions. Adoption of the self-
enhancing ego orientation is associated with s@agycfor an opportunity to confrontation,
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and the experience of being competent is shapedalhyering positive feedback from the
environment. This orientation is also called prpesformance goal orientation (Elliott and
Harackiewicz, 1996; VandeWalle, 1997). In conttasthe self-enhancing ego, there remains
the self-defeating ego that avoids confrontatiohilevgaining the sense of being competent
by protecting itself from negative feedback frone tanvironment. Another name of this
orientation is avoid performance goal orientatioBlli¢tt and Harackiewicz, 1996;
VandeWalle, 1997)

A similar dimension, but within the task orientatjdhas been identified by Skaalvik
(1997). Assuming that a task orientation denotesgstgerception as a means of learning
through factorial analysis, Skaalvik found thatoalgithin this orientation tendencies both to
drive and to avoid, known respectively as: taskemation and avoidance orientation can be
identified. The task orientation is characterizgdhlilesire to develop one’s own skills, search
for challenges and the feeling of competence is b effect of overcoming difficulties and
achieving a higher level of certain skills. Avoidanorientation, in turn, focuses on avoidance
of work and of making any effort. It is associateith reluctance to engage in tasks,
irrespective of their nature.

Finally, four main goal orientations have beenidgiished (Cury, Elliot, Da Fonseca
and Moller, 2006; Elliot and McGregor, 2001; Haraekicz, Durik, Barron, Linnenbrink-
Garcia and Tauer, 2008; Skaalvik, 1997), which areombination of two forms of
achievement motivation (approach and avoidancegribesl by Atkinson (1964 cited in
tukaszewski and Daiski, 2004) and two orientation under the competedeénition
adopted by subject (Nicholls, 1984; Dweck, 198@pge involvement and task involvement. It
should be however noted that some researchershaento apply the three-element concept,
with regard to only one aversion orientation (Muana and Elliot, 2009; Seijits, Latham,
Tasa and Latham, 2004; Yeo, Sorbello, Koy and $mR008).

Although initially goal orientation was treated ratatively stable characteristics of an
individual, today it is understood that they maydaoth a dispositional, trait-like and a state
form, which is confirmed by research results (Payfmungcourt and Beaubien, 2007). Goal
orientation as a disposition affects situationaémsation adopted by subject in the specific
natural or experimental context. It is not, howeube only factor determining the type of
situational goal orientation. Other variables ecgntext, the definition of the task, the
presence of the audience or the system of penaltiesewards are also of great importance.
Ego involvement is also encouraged by e.g. competisituation, the presence of the
audience, stimulation of social self-awarenessefindion of the tasks as the fitness one. Ego
involvement enhances the external attributions.kTiasolvement occurs more often in
situations of learning, in the absence of commetiind enhances making internal attributions
(Nicholls, 1984).

The relationship between dispositional and situtioform of goal orientation is
shaped like with other psychological constructshsas self-efficacy, self-esteem, anxiety
(Payne, Youngcourt and Beaubien, 2007).

In conclusion, the goal orientation focuses on lamwindividual interprets, evaluates
and reacts to situations related to achievemenige¢R, 1986). All types of goal orientations
are independent from each other, and they are aepaonstructs. The adopted goal
orientation is a function of psychological charastecs of an individual and the features of
the situation or the environment. An individual akyi adopts the goal orientation it prefers,
but distinct features of the environment may caadepting the orientation to fit the
environment (Ames and Archer, 1988). Adoption & fpecific goal orientation is associated
with adequate patterns of emotions, cognition aakabiour. It is also associated with the
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choice of suitable tasks and activities in whichimgividual is involved (Cury, Elliot, Da
Fonseca i Moller, 2006). What an individual setsgasls depends on his or her beliefs
regarding their own potential to achieve these gy¢striving to change the status quo versus
maintaining the status quo), the socialization essc (self-improvement orientation,
competition or conservative performance, or sonmel kif stagnation), on the characteristics
of an individual (e.g. the degree of susceptibititlyanxiety, tendency to self-concentration,
etc.) (Tokarz and Katfeska, in press).

Goal Orientations as a Manifestation of Subjectiviy

As already stated, subjectivity manifests itself @ognitive, emotional and
motivational, and executive spheres (Jarymowicf)820In these areas, goal orientations
might be observed and based on this, subjectivightrbe determined and concluded on. In
the cognitive field, this is, first of all, self-neciousness on which a preferred goal orientation
is based. All orientations differ, however, in sms of self-knowledge. While the task
orientation is mainly based on self-observation &ndwledge of one’s past achievements
(see Bbel, 2009; Niedwienska, 2009), ego orientation focuses on the infaonaderived
from public sources (see Kossowska &ndeja, 2009).

Adoption of the ego orientation makes us focus e dpinions of people from our
social environment. These are not just people enntbrmative group (e.g. classmates for a
student), but also persons who may express a lgrapimion regarding the competence, such
as a teacher. Adopting the task orientation allago focus on the self — one may exactly
watch one’s own achievements, analyze them, ewlalatl compare with past experiences.
To achieve a sense of competence it is not negessagnter into any social interaction,
which is necessary with the ego orientation. Itustiphowever, be noted that the peculiarity
described here relates to the area of self-knoweddnich is base for the goal orientation.
Preferring single goal orientation and focusingaonadequate source of self-knowledge does
not make that all other areas of self-knowledgebaik based on the same principles.

In the emotional sphere, domination of negative tane and defensive tendencies
that are present mainly in the self-defeating egentation and the avoidance orientation may
lead to limitation of the development of subjedinviarymowicz, 2008). The self-defeating
ego orientation and avoidance orientation are taigé positively with the fear for failure,
and negatively with competence expectancy (Ellimd &hurch, 1997). The self-enhancing
ego orientation is also correlated positively wigar for failure, however, it has positive
correlation with competence expectancy. The tasgntation is correlated positively with
competence expectancy and is not related to fedailare (Elliot and Church, 1997). Taking
into account the emotional correlates of the go@ntations, it can be concluded that the
approach orientations and, in particular, the tasilentation, will be conducive to the
development of subjectivity, because of the slighteonnection with the defensive
tendencies.

One of the manifestations of subjectivity of actie; the growing motivation
(Jarymowicz, 2008). Taking into account this crder it can be stated that the task
orientation is evidence of a higher level of depeb@nt of subjectivity than the ego
orientation. The task orientation has featurehefgrowing motivation - the objective here is
to achieve a standard of excellence, transcendneds mwn barriers and acquisition of new
competences. Adopting the ego orientation will ealagusing on the social assessments, and
skills development and knowledge acquisition does matter a lot, in fact. The task
orientation, as the only one, is transgressive tioag dictated by it are implied by a
conscious, reflective evaluation, and one’s ownigilees. It is the task orientation that best
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becomes an inseparable part of the assumptionsheftiansgressive model of man
(Kozielecki, 2007; Tokarz, Trzelska and Piechota, in press). According to this eptc
man is aware of choice, is an inner-direction systthe source of behaviour, an internal-
growth-oriented perpetrator.

In the executive sphere, such manifestations as athibty to self-control and
perpetration, manage oneself and one’s own devedopnand responsibility for one’s own
actions, are also extremely conspicuous amondsiot@asnted persons. Task-oriented persons
undertake activities which they are interestedHaréckiewicz, Barron, Tauer, Carter and
Elliot, 2000) and are not dependent on externahrda/such as those who are ego-oriented. It
should however be noted that the task orientatrah self-enhancing ego orientation have a
similar impact on self-motivation and commitmentgerform the task, and are associated
with the same, promotion self-regulatory focus i@Eland Harackiewicz, 1996). This may
mean that in the executive sphere, the task otientand the self-enhancing ego orientation
yield similar effects, and the differences betwtem are not significant (Tokarz, Trzaska
and Piechota, in press).

Furthermore approach orientations, compared wighatioidance orientations, exhibit
greater diversity of manifestations in the exeaiphere (Tokarz, Trzetska and Piechota,
in press). Avoidance is associated with a cleagation of action, while the pursuit leaves a
range of options by which they might be implemenddtivation to avoid is usually stronger
and more intense than the approach motivation Keran2005). Avoidance is related to
evolutionary trends aimed at eliminating hazardsti%tion to avoid is more homogeneous
and distinct than approach motivation. Avoiding, any form, has the same effect - an
individual shuns the situations in which it maytteés competence. The approach, in turn,
may take various forms (e.g., overcoming difficesti or demonstrating one’s own
achievements to others), and yield different rasuhich ultimately come down, however, to
obtain a sense of competence and self- esteermgadtance.

Dispositional form of the goal orientation certgielxpresses human subjectivity much
more than the situational form. Presenting spedifpositional goal orientation is primarily
determined by an individual and its psychologicalgerties, not by the task itself, the context
or a system or external positive and negative oeteiments. For dispositional goal
orientation, manifestations of subjectivity in tbegnitive sphere, as well as self-knowledge
and self-awareness are primarily responsible (Payfeeingcourt and Beaubien, 2007).
While, therefore, dispositional goal orientationdaconduct that manifests it provide an
important condition to draw conclusions regardingject and its properties, situational
orientation is a source of knowledge regarding ettbfo be treated with much greater
caution. Observation of behaviour in the task situashould therefore be supported by
thorough analysis of the environment in order ttedrine as precisely as possible whether
we are dealing with the expression of subject ptogseor with the response to the specific
situation. The impact of situational factors intfaetermines the extent to which the goal
orientation (which is an expression of personaigygoing to disclose.

Subjectivity is manifested by goal orientations different areas - cognitive,
emotional, motivational, and executive ones. Basedhe goal orientation (especially in the
dispositional form), one may conclude on the lew#l development of subjectivity.
Differences between the specific orientations deeedents and consequences indicate that
each of these orientations represents a differemh fof subjectivity, expresses different
characteristics of subject.

Judging on subject on the basis of the goal aateat, one should be aware of certain
limitations of such an operation. First, the goaéwtations can be both of dispositional and
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situational nature, which makes it necessary tt ltathe features of the environment before
drawing a conclusion regarding subject. Secondilg, goal orientations might be subject to
training (Stevens and Gist, 1997) — they can beutited and strengthened, and so, although
they are regarded as relatively stable charaaterist individuals, they may not be regarded
here as constant, which is typical for e.g. perbgnaharacteristics. Work on the
development of goal orientation can therefore |éadthe development of subjectivity.
Thirdly, the goal orientation can occur in peopledifferent configurations (Yeo, Sorbello,
Koy and Smillie, 2008) — despite the fact that we @sually able to extract the dominant goal
orientation, some other persons’ orientations magdmparatively strong, which means that
only the knowledge of the full configuration allows conclude on subject. Fourthly, it is
most commonly adopted, which is also confirmed hmy tnajority of studies (Dweck, 1975,
1986; Nicholls, 1984; Phillips and Gully, 1997; \d@mWalle, Brown, Cron and Slocum, 1999;
VandeWalle, Cron and Slocum, 2001), that the mdsamtageous and most adaptive is the
task orientation. Meanwhile, it appears that in sotontexts it is the self-enhancing ego
orientation which may bring better results and bmarbeneficial to an individual than the
task orientation (Elliot and Harackiewicz, 1996;ndacks and Payne, 2007; Kohli, Shervani
and Challagalla, 1998; Leondari and Gialamas, 2802er, Dwyer and Alford, 2006), which
also makes the unequivocal determination of subjgctmore complicated. After all it is
flexibility, self-control, ability to manage onetswn activities and to pursue designed goals
that is regarded as manifestations of subjectivilprymowicz, 2008). So if an individual
notes that self-enhancing ego orientation wouldrbéhe specific situation more effective
than the task orientation, then it can provide enak of a high level of development of
subjectivity, manifesting by the ability to matcppaopriate resources to the goal pursued.
Apart from the adopted goal orientation, the sufgemotivation, which stays behind such a
decision, must also be taken into account.

Goal orientations, as constructs of complex natweemanifestations of subjectivity
rich in information, and hence a source of knowkedfout subject. Detailed analysis of the
goal orientation, knowing its capabilities and liations, can be an important complement to
the diagnosis of human subjectivity, not only iskigituations.
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Abstrakt
Celem niniejszego artykutu jest przedstawienie riddeji na cele w kategoriach przejawdéw podmiotéaiio
Podmiotowd¢ jest zbiorem atrybutow, ktére sprawdiaie osoba wptywa na sposéb wiasnego funkcjonowania.
Atrybuty te obejmuj sferk poznawcz, emocjonala, motywacyja oraz wykonawcz Orientacja na cel jest
przyktadem zlaonego konstruktu, obejmugego wszystkie te sfery. Orientacja na cel to sppsé jaki
jednostka interpretuje, ocenia i reaguje na sy&agjazane z osignieciami. Wyr&niamy cztery orientacje na
cele: orientagl na uczenie gj orientacg na unikanie, orientagjna ego ofensywne i orientacha ego
defensywne. Orientacje te stangwiombinacg dwoch form motywacji oggnie¢ (dazeniowej i unikowej) oraz
dwéch orientacji wynikajcych z przygtej przez podmiot definicji kompetencji — zaamgaania ego |
Zaangaowania w zadanie.
Artykut przedstawia mdiwosci wnioskowania o podmiotovioi na podstawie struktury orientacji na cele oraz
analizuje szanse i ograniczenia Zxgine z uznawaniem orientacji na cele za przejawyrp@owaci.
Stowa kluczowe podmiotowd¢, orientacja na cel
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